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Abstract
LlsingProject performance 

Fudgeting System (ppBS) as the frame_work withirr which the agricultu-ra:llcha-ni!-ui"r,. are operating, thest udy exa m i n ed t he adeq u.u.v. oi p.u"ii""i 1ip-e.i"n." ;"ff il;i; il;;graduates of the thrt,e.sitrools .f ;c.i;it;; includeJ-iir-ih[ ;il;.It also examined the modificrti.r, it 
"i*"rdLl.requirea in the scho6ls,curricula to meet the needs of p-le"i-ori"nt"-Ja-gricultural services.The data for the studv w_eie gathered filih";;i.u"t-o., rir"ir,.""sch.ols (lbadan and Aku,'e s"hdG ;i A;ri"iiL." and Ibadan School ofAniriral Health) as well as r.o- G uantri;i;;i;. of agricuttural progra-mrrres and field lever extension *o.keriin itl" ior*..=weii".r-st"tE'.t

Nigeria.
hactical training was found to be inadequate due to rack of eouro-ment. t'unds, time and experience on the pirt "ti[" tr"ir"ir.'Til;i"

1o{j1j91 tg,ttre nroject-orieptation of aeri"ritiura-si"uiii, iii"'.it',i"ti.iirn whtcn the graduates of the schools.are expecteO to iunctioni""ii
|o.j_o-*. 1:"r.9e of spcciatization in rralning iiif,;;[;r;"".a.geil.,JrJi;
p:Iorrm eqegtlvety. Recommendations are made for the intioduction oiDroao specratization. Specific suggestions are also made on tro*-poiiti"i
4ttj$de.s towards agricu.lture could be inculcatid iri;;;;';;;J;-f il;public in general and into agricultural "t..Li agents-in_iraining-iiparticular.

Introduction

level worlsers is recognized and their shortag"u r""n ai a ma;or fact;
limiting agricultural progress in many countriJs today.

A considerable amount ofwork has been done on the problem of deter-
$inFg what constitutes an adequate and relevant training programme
for field-level agriculturgl work^e_rs in general, as weil ar Toi ;il;ti;;
in a partic_ular system. Clark (1967) is of the opinion that to ue e^frective]
an agricultural change agent requires training in three broad ur"u. oi
knowledge. He should acquire educational s[i[s, administrative skills
and technical competence in the various subject-matter areas pertaining
to agriculture.

Un the other hand, the criticisms of specific training programmes in
the former Western State of Nigeria have focussed attention on a number
of shortcomings. These include the inadequacy of practical experience,
insufficiency of materials and equipment, lack of relevance of the whole
training programme to the roles expected of the trainees after comple-
ting the training, and the orientation of the trainees to agriculture and to
working with farmers in the rural areas.

On the adequacy of practical experience, Kincaid (1968) in his
summary of a consortium report states that the most critical problem in
non-degree level agricultural training in Nigeria is the absence of
"field practice" orientation. He goes on:
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Non-degree training, especiaily for those ruho are to work in fieldservice activities must strive to create a desire t, "md.e-tt *g, rrrpp"";in rural development atthe vilage level . . . more 
"r"""rt"*"ffort mustbe made to introduce -meaningful practicar fi"rd ;;;;;;ce into the- . .- training while at the sarne time providing sufn"ie.rf t-owledge oibasic principles and techniques of agricutturil-;ft;;iil, extension

methodology, etc.

^ Butler (1969) made a similar observatio-n,on the training programme
for field agricultural ag_ents. His study of four 

"g.i.rrir.ri ind relatedschools in the former western state oi Nigeria r;"u[ih;i lnrum"i"ni
andz'or inadequate emphasis was placed ori,,learning by doirg,, in each
of the institutions.

with regards to sufficiency of equipment and materials, previous
studies have described the situation as u^nsatisfa.torv. ir-gutl"r,-, ;i;d"trainees described their practical training a. ;obs"ruint;-rather 

than"doing" - This, it was pointed out, was duJto the facaih;;"quip-"rriro.
practicals was not always available and some items weie-oniy discus..d
or _shown in.pictures insiead of being seen and used.
_ Kidd (1968) alluded to the problJm of relevance of extension agents,.
knowledge to the practical probrems of their 

"ti"nter".--Le.. than halfof the farmers he studied felt that the local e"tiniion *orL"rs t ro*farmers' problems.. This, it is. hypotherir"a, -av-u"-ao" i"^flr"-g*pl"
the agents' knowledge regarding ihe.reality'ot flre-"o"aitio-ns in whichfarmers live including their customs, valuei 

"ra urpi*iion.. If this isso, then an obstacle has been placed in the *iv of ru.o,ers aaoptingrecommendations by agents.
. Kincaid (1968) in his review of some consortium studies confirmedthat the problem of relevance still remains il ;;*"-;;i;cts of the

training_ programme for field extension workers in the roirier westernState. He cited the examples of teaching "standara de;i;i;;" in farm
management and the setting and operJtion of an ";G.;i;i"nce,, foidairy cattle management and doubtea tne relevance-oi th;." concepts
i1.the. job assignments of fierd agricultural agentil'.ih;;;"rent dayNigeria.

ogunfowora (1968) in his own contribution to the discussions on how
to make the extension system more effective, states that the morale ofthe agents needs to.be raised throu_gh education-a"o uv-"""ouraging
them to become participants rather th--an mere observers 6r into.-uiiof;
carriers in the struggle to develop the rural sector. Additionai available
information on the orientation of the trainees concerns the ieas.ons for
accepting training in non-degree agricultural programmes, personal
future educational aspirationJ and t-he rationale f"; ;;;h ;pirations.
This investigation revealed that about half of the respondenis could not
sav, in meaningful terms, why they chose to be triined us nora-i"ueiagriculturists. Another 32 percent of the trainees gave practical orpragmatic-tvpe arrryers; while Il pereeat gave idealistic br theoreti-
cal answers. with regards to future educltional uipi.rilonr, all the
trainees he studidd were in agreement that the -oJa"iii"o-level of
education would be a Bachelor's degree. Fifteen percent aimed for a
Master's or Ph.D. level of education. And when the traineeswere asked
to give the reasons for thr:ir educational aspiratiorrs, auoui i: percent

ut



gave practical reasons (e.g. to acquire more knowledge in modern
agriculture), another 33 percent gave idealistic reasons (e.g. to have a
maximum knowledge of agriculture); while 10 percent preferred training
in another subject area, presumably with a view to moving out of
agriculture (Butler, 1969). These facts on the orientation of the field-
level agricultural workers-to-be raise doubts as to whether they were
sufficiently, socially, culturally and psychologically prepared to assume
their roles as rural change agents.

Another major issue dealt with in this study is the relationship
between training and the recently adopted system of project or
commodity programming. Experience with the first and second National
Development Plans showed that there was no relationship between
agricultural development plans and budget provisions. This led to the
introduction of the proiect pregramming and budgeting system in
agriculture on an experimental basis in the former western State of
Nigeria in 1974. Project Performance Budgeting System (PPBS) is in
line'with the idea put forward by the Udoji Commission on Public Service
Review (1974) that developing nations have to think more of increasing
the profits or direct benefits to the greatest number of their citizens.
The Commission recommended the adoption of the production or result-
oriented- management approaches (Project Performance Budgeting
System, M an agement-by-Objectives and Project Management) thiough-
out the country's Public Service.

Apart from the increase'in number of staff required (Akinyele, 1976)
the introduction of PPBS in the former Western State of Nigeria also
brought changes in the type of work done by fieldJevel workers. Using
government guidelines, project officers are expected to identifu viable
projects based on the needs of their clients, prepare lists of project
inputs, their costs and the revenues expected from the outputs, plan
programmes of work, implement and then monitor and submit progress
reports on each project. These job requirements undoubtedly call for
in-depth knowledge of the project on which an officer is working, as well
as managerial skills.

It has long been recognized that at all levels of the new system, there
would be additional training needs. One of the pioneers of the system
Yekezkel Dror (1968) pointed out that new professional staff would be
needed at the policy-making level. Even during the period of general
rather than project-oriented agricultural services, Wiliiams and Williams
(1972) observed the dearth ofproject or srrbierr-rnatfpr specialists in the
Western State of Nigeria as follows:
"W'hat we consider to be the most important wealmess of the Ministry
of Agriculture and Naiural Resources organizatlonal structure is the lack
of su[ieet-matter specialists to help the agents do a better job. Wlth low
background training of most of the extension staff in the freld, there is a
clear need to strengthen the service with a cadre of well hained
specialists in mqior areas of extension4clMties . . .."
It was in recogrution of the nee<t tbr neu, knou'ledge for working with the
new project management approach that extensive training arrangements
were made by the Ministry, ranging from formal University education
to short-term, on-the-job training to prepare the personnel (Akinyele,
1976\. The question arises as to whethet on-the-job training in addition
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to the general training received in the schools of agriculture have been
adequate preparation for project management.

The purpose of this study, therefore, is to analyse training in the light
of criticisms which were made of agents and trainees prepared for the
general purpose agricultural service which was operating pri,or to April
1974. Training is also considered in terms of the jobs field workers are
presently performing under PPBS.

Three major areas of focus studied'include: 1) the adequacy of
practical experience provided by the training programmes; 2) the train-
ing implications of project-oriented agriculturai services; and 3) the
possibilities of instituting changes which might effect greater relevance
in training and a more client-oriented approach to agriculture.

It should be mentioned that since the field work for this study was
completed 'zonal organization' which is both a structural and procedural
reorganization has been introduced (Akinyele, 1976). This change,
however, dbes not invalidate the basis of ihis study since its centiai
concern is to find out whether the training programmes have kept pace
with changes in the organization.

Methodology

Data collection

The data used in this study were gathered between July t974 and
February 1976 from three categories of staff - the administrators and the
field-level workers - employed by the former Western State of Nigeria,
Ministry of Agriculture and Natural Resources (MANR), and the
instructors in the Schools of Agriculture, Ibadan and Akure and the
School of Animal Health, ibadan.

The information from the administrators and instructors were solicited
using an open-ended interview guide. Since only the headquarters
administrators, numbering only five, were involved, they were all inter-
viewed. A cross-section of the instructors covering all the agricultural
subject-matter areas were interviewed. Thus, eleven interviews were
completed with the instructors.

The data from the field-level workers were collected using a combina-
tion of closed-ended and open-ended questions. Personal visits were
made by the two researchers to the twenty-four agricultural divisions in
the State to distribute the questionnaires to selected officers. In each
division, the divisional agricultural officer was requested to provide
information on each of the PPBS projects included in our sample which
was being carried on in that division. In addition, three field-level

operators (in most cases, one Agricultural Superintendent plus two
Agricultural Assistants) were asked to provide data on each projbct in
which they were involved. The projects included in our sample are: rice,
maize, cassava, banana/plantain, pineapples, cocoa (C.D.U.)*, kola
seedlings, coffee seedlings, oil palm seedlings, beef (finishing), poultry,
sheep and goats and rural dairy. The selection of the projects, based
on the level of appropriations to each project was such that projects
with varying levels of appropriation were represented in the sample. The
completed questionn:rires were returned by post. However, because a
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number of field-level workers were responsible for more than one
project, only 78 usable questionnaires were completed and returned by
this group of respondents.

Analysis of data

The data were analysed using frequency counts, percentages and
correlation statistics.

Besults and discussions

Adequacy of practical experience

The tutors were asked to discuss the amount of time devoted to
practicals. This ranged ftom 50 percent of in-school time for arable crops
to less than 10 percent for extension. Tutors teaching animal science and
extension indicated that more time should be spent on practicals, while
those involved with crops and farm management felt that students were
given adequate experience.

Lack of support for practical teaching was cited by all the tutors as
a major problem. Scarcity of animals and equipment has lcJ to the
replacement of practicals with derhonstration, or at best, a very brief
period of applied experience per student in most subjects. Practical
experience in extension has been severely limited by lack of transporta-
tion and funding.

One of the basic principles of the teaching/learning process is that
learning is facilitated and becomes more effective when cognitive and
psychomotor aspects are taught together. This investigation therefore
explored the pattern of arranging theory and practical lessons.

ln all subjects except arable crops, theory and practical experience
were made available concurrently. Because of the highly seasonal
requirements of arable crops, it was not p<issible to coordinate theory and
practice for this subject.

Since lack of funding was one of the main deterrents to student partici-
pation in practicals, the possibilities of increasing practical experience
and cutting costs by making students responsible for the running of
school farms was explored. The majority of tutors felt that the schools
must continue to manage the farms while the students should perform
some of the operations as they are currently doing. The main considera-
tion was lack of time. Trainees cannot afford to spend the time necessary
for managerial duties and tutors would not have time to supervise
students if they were responsible for more of the operations on the
farm. On the other hand, two of the tutors realized that in order to teach
labour management and costing, trainees should be brought into the
management, at least at the advisory level.

If, as shown above, the practical experience of trainees is limited by
lack of equipment, funding, and time, then it is important that the tutors

t CocuDaeloQmtllnit.
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themselves have considerabre field expe-rience wnrcn they can passalong. on the average, tutors had had ,t"rt it."L ,Ji.r of fieldexperience befae ioining the schools. The range *as from no'experience
to twelve years.

Relevance of training.

Aside from the question of the adequacy of practical experience,other factors bear on'tr* ,uiliiv 
"itn" n"iJ;rk;.ri;;;rri'r,j. training.one of these is the integratiori of arl rerevant ;ubjectiSri a commoditybasis. It was found that in the schools oi rgrt"uttuG;iir;;;;"ial coursesare organized qlong disciprines, but coursEs on.p".in. 

"iopr "r" taughtin packag-es. Thus, entomology, for exampll;i;;;d;;;d""lurr" and isalso taught as pest control for-irable cropq. 
'In ;d;itio;;};d manase-ment and extension ed,lcation focus on particutar co*-ditGln order toteach the_apptication. of th_eir disciplines il pr;br;.;;ffi;. However,at the School of Animar Health, 

-"orr."r 
were taught tv ais"iprires,

e.g_. phvsiologv. It was felt that there was a need t;irr1"c#"?ir",^ir,rii""i
andreach them in packages related to thi "*i.* Li*j;;;r; that thisworrld require a change in curriculum.

In addition to being able to focus different disciplines on a particularcornmodity, field worrrers have to know how to upbrv trr"ii skills undervarving conditions. .This requires that ttev 6L ,1iJt"'rl'r;;s iarmin;
!91-di1igr", bv carrving out 

^vilage 
survevs. The need for this wasrecognlzed rn alr three schools. However, field surveys were onlyincorporated into the course curricurum 

"f 
'tilJ iiprl.i'iqsri"urturalSuperintendent or A.S.) trainees to wtrom frr. ;;;;;i;i,'oiportunity

costing and social research methods were taught
It was found that village_s_urvey methodi tiiii u" taught at the certifi_cate level when more staff becomes available ;a th;i-li iay atso beincorporated into the curricurum for traineei il";il;ih;;th:'*
Responsibilitv f9r training students to work *ith i;fi;;ie[ entirelyon the agricultural economics and extension tutors. There *u. u iiiurireliance on class ex-ercises for practical 

";p;;;n;;. 
-;i";;' 

no fieldexperience was avaitabfg lor lhis aipect of trre ;;;";. rrrir-"ppri"ato
training for working with leaders an-<r groups, programm" ptu"riiig, 

"rapersonnel management. lt was feft lhat-more 6pportunitv ihoula ueprqv.r.deg for working with farmers and labourers.
Ail ot the tutors said that they used a problem-solving approach toteachin-g and that the problenrs posed were usuallv ,i 

" 
t""i"i'"il nature.

Lack of access to actual situations made it ,"""riury t" 6;;i;roblem-
solving through the use of case studies, rarm recoio; ;d tfi;;tr, ,-r";;assigninents, and discussion sessions.

Orientation to agriculture and rural life

fire problem of the field workers' apparent lack of a client-orientationwas discussed with administrators and tutors. ser"rai-insigtrts wereprovided as to the cause of the gap betwee" ttre uarues a]id'nor-. orfield workers and those of th-eii parents, iociri-;;r;;;. Some
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respondents saw the ptoblem as beginninS !n OriS,ary schools when

;G;ir give pupils to6 much respect and prefe,rential trgltmept. This
'aspect 

of-the problem is even worse at the secondary sclgl level.-btt"rr 
held the treatment of agriculture as a sr**ect io primary and

secondary schools responsible. Too often, aggiculture-related tasks
ur" uriig""d as punishlments. Even where this does not happen, the
persiste;ce of traditional methods and tools fails to make agriculture an

attractive occupational choice.-- A"ntt-. factor seen as affecting agents' relationships wit_h farmers is
ttrJlact of incentive for workinE in rural areas. No effort is made
towards compensating officers for the hardships they face at rural posts.

Consequently, most hope to be redeployed to a large town. 
-- 

Suggestioni tor imfroving the orientation of agents included the
restri&uring of agricuiture in primary and sepondary schools, the provi-
sion of inceritiveslor rural assilnments, and mass education to raise the
stastus of farmers and farming. These answers did not focus on actions
to be taken by the sqhools of agriculture because these schools were
not seen as contributiag to the problem. However, when asked what
could be done by the scJhmls to bridge the gap, respondents su-ggested
that compreheniive courses on rural tife be tauglt and_that efforts be
made to change the academic orientation of tutors themselves.

Theidea ofinstituting an 'open-house', 'parents' day", or'field day
for farmers" at the schools was thought to have merit as a public
relations approach or as a way of educating farmers. But most respo_nd-

ents felt t6it these approaches would not serve much to re-emphasize
the importance of the traditional social system to the trainees-

A more useful approach to putting trainees in contact with farmers was
seen in the suggestion that students. be sent to the field for short-term
research projecti. It was found that this suggestion was in operation in
all the c6ories taught to the diploma (A.S.) class even though the
agricultural economics tutors thought that such projgct_s might not be
ilseful, 'especially if supervisors had to do most of the work (as it
happened in many cases) in order to make the work plesentable. Student
pro;ects had noi been introduced into the certificate (Agricultural
isil"tant) courses as it was thought unnecessary' buttressed by the view
that there was no time for it in the already crowded timetable.

The administrators supported the idea of student projects especially
if it would be used for e^ialuating the Ministry's programmes. They,
however, envisaged the problem of accommodation and transportation
when a sizeable number of students become involved-.

Training implications of project ptolrarnming

It was found that while job assigrments are made on the basis of
specific projects, trainees still undetgo study in all areas- o-f agficulture.
.A-gents werb asked how well their training had preparedtttelg fot their
prEsent job assignments. The lesl,nses were: -velT well,(80%), fairly
i+,ett (13%), and not at all (17o). Six percent of the respondents had not
been ffained by the schools of agdculture.

This findingwas encouraging and was partially explained by the fact
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that the hours spent on subjects seems to be related to the importance of
these subjecls in terms of acreage under corresponding projects. For
exampie, innual crops take up the greatest number of hours in the A.S.
tramrng programme and also the greatest acreage under- -Ministry
projecti. -Thi 

rank correlation between hours devoted to subjects and
icreage devoted to corresponding projects was found to be strongly
positive, (0.8) even though it is not statisticallv siedflcant.- 

A further reflection of the specific nature ofjob assieaments was given
when agents li#ed the courses which were most usefuI to them in their
present work. Courses such as arable ctops,. permanent crops, and
6xtension education which are applicable in the greatest number of
assigaments ranked high (7lVo, SLV| and 517o respectively). These
were followed by aericultural engineering (42Vo) and agricultural
eoonomics (42To). Courses which are of a general or theoretical nature
were mentioned less lrequently: science (57o), field experimentation
(lAYo), and genetal agriculture (18%). As was exqected, subjects which
ire not heavily repreierrted in projects were not &equently mentioned:
livestock (23Yo) and horticulture (5%).

A similar paitern emetged when agents listed the areas in which they
could have uled more training to prepare them for their present situa-
tions. This is shown in table below (Table 1).

TABI.E I: AREAS WHERE MORE TRAINING
WOULD HAVE BEEN USEFUL

Srbjzct areu

Arable crcps
Extension/A gricultural

Economics
Pemmeot crops
Agricultural Engineering
Livestrck
Genenl Agriculture
Plant Protection
SoiI Science
Field Experimentation
NoAGwer

Pacent oJ

"eslildats
4

4l
,2
l5
l0
t0
6
5
I

r9

Only 19 percent were oompletely satisfied with their training and
83 percent actually wanted further training. When asked what type of
arrangement would best meet their needs, 50 percent mention on-the-
job training, and 31 percent wanted in-school formal training. This
indicates that unlike the tminees interviewed by Butler (1969), very
few agenis are aspiring to degrees. It was fouhd that the Miriistry's
on-the-job training programme fot the use of PPBS had rcached only
51 percent ofthe agents.

It appears that since agents are now posted to specific projects, they
could use more training related to projects and might need none in other
subjects. The tutors and administrators were asked their views on
introducing specialization into the curricula of the training schools.
Most of the tutors felt that the situation is not yet ready fo commodity
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specialization. The major concern seemed to be for the futr:re of the
agents: Will the Ministry hire them on the basis of their specialization?
The reactions from the Ministry were mixed. One administrator called
for some general training and some specialization at the certificate level,
emphasizing the need to train for the job. But most favoured the
continued training of generalists. They pointed out that general training
allows for greater versatility and thus, flexibility in the deployment of
staff. In addition, generalists are needed on farm settlements and for
coordination of projects within geographical areas.

The point on versatility should be considered in the light of PPBS
which has as one of its major advantages, the provision for long-term
planning. If manpower is considered as one of the inputs into a project,
then a five-year planning period would be sufficient to include the three
years ne_eded to train an A.S. specialized in any given commodity.
Sudden redeployment of staff should not be necessary.

If manpower requirements were planned with the projects, it would
be possible to know how many agents would be required for farm settle-
ments and to train them in general agriculture. Other agents could be
trained in areas of specialization corresponding to the areas under which
the national research institutes are organized. This would facilitate the
flow of research information from high level professionals to the trainees.

It is suggested here that broad specialization be introduced at the
diploma level for agents programmed for specific projects. The basic
and essential courses (e.g. agronomy, animal husbandry, mechanization,
soil/water management and all the agricultural economics, extension
education and rural sociology courses should be designated as core
courses which all the trainees must take. Additional courses would be
taken in other areas, such trainee choosing an area based on the
government's planned priorities for projects and the trainee's own area
of interest. These additional courses should be spread over the two years
of training. Since agricultural officers receive general training in all
but the last one or two years of their degree courses, these officers can
be considered adequate to the task of coordinating various Ministry
projects.

Several problems would be eliminated by adopting the type of broad
specialization discussed above. There would be more depth to the
training. More time would be available for practicals. Fewer people
would be using the same equipment meant for the specialized courses,
so that there would be more opportunity to practise skills. Finally,
the cost of imparting unused knowledge would be eliminated.

Conclusions

Before making any conclusions, it is pertinent to discuss n.hat seem
to be the weaknesses of this study. One of these is the small size of the
samples used. This problem is common with the unstructured data
collection approach adopted in this study but it is compensated for by
the comprehensiveness of the information gathered. Another factor
which accounted for the small sample was the low return rate of
questionnaires filled by the extension workers. This low return rate is
characteristic of instruments expected to be returned by mail. The
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second limitation of the study concerns the focus of the data. The data
were collected only from within the organization. While this may have
the disadvantage of lessening objectivity and reducing criticisms, it
was thought desirabie to know how those directly involved viewed
training issues and what changes they themselves considered feasible.

Inadequacy of practicals was found to be due to lack of equipment,
funding and time. To worsen the situation, some of the tutois had no
field experience prior to taking up job in the schools. The first set of
factors touches on policy matters. The management of the schools
needs to decide whether it wants well-trained practical agriculturists
or half-trained field agricultural workers at the expense of miseducating
the farmers. Since making the first choice requires commitment and
willingness to give necessary support, then the management, if this is
the choice it makes, needs to change its attitudes towards the schools
by giving adequate support both for capital development and recurrent
expenses.

The problem of lack of adequate time for practicals needs to be
re-examiqed alongside the objectives of the schools. The question that
needs to be answered is whether the schools aie established to train
theoretical or practical agriculturists. Closely related to the problem
of adequate time for practicals is the number of courses include-d in the
curriculum for each programme. And tied to this is the age-long
argument about specialist versus generalist training. Most of oui
respondents were opposed to specialization even at the first university
degree level. If the present trend of development continues (i.e. project-
oriented extension system), it is obvious that generalists are not going to
be able to meet the challenge optimally. We have, therefore,
recommended some degree of specialization. What we have in mind is
not a narrow specialization. We are, in fact, going a little further than
the single commodity specialization recommended by Williams and
Williams (1972). The specialization we are suggesting should embrace
a Crggp of _similar commodities (e.g. cereals specialists, root crops
specialists, horticultural crops specialists, small animals specialists,
poultry specialists, etc.) along the jurisdictional organization of the
national agricultural research institutes. This will make interactions with
these institutes easier and more meaningful.

The amount of field experience possessed by tutors may become less
important as more opportunity is made for practical experience of the
traine€s themselves. However, it may be desirable to make field
experience an important consideration when hiring tutors. During inter-
views with tutors, unsolicited information regarding their conditions of
service brought to light the need to improve these conditions in order
to retain and attract highly qualified manpower.

On the question of orientation, it has been suggested that the treat-
ment given to agriculture in our primary and secondary schools be
restructured, that mass education for raising the status of farming and
fqrmers be mounted, and that incentives be given for rural assigriments.
The first two suggestions may be implemented through the 'Operation
Feed the Nation' campaigns. Within the schools of agriculture, greater
emphasis should be given to courses on rural life, and trainees itroUA
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be .given the opportunity to rive and work with rural people during
their training period.
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